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the curriculum™?
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Sally Kift says it’s:

the totality of the student experience of, and engagement
with, their programme of study....

.. including all of the academic, social and

SU.ppOI't aspects of the student experience, & focuses
on the “educational conditions in which we
place students” (Tinto, 2009, 2), & includes the CO-

curricula opportunities offered (outside the formal

curriculum) with which students are encouraged to engage
(Kift & Field, 2009)
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.the totality of the student experience

of, and engagement with, their
programme of study....

....who is responsible for the ‘totality’ of
the student experience...?
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. ...including all of the academic, social and
SU.ppOI't aspects of the student experience...

* It could be you...
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. & focuses on the - educational conditions in
which we place students” (Tinto, 2009, 2)

. &includes the CO-curricula opportunities

offered (outside the formal curriculum) with which
students are encouraged to engage (Kift & Field, 2009)
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The curriculum is..

“ ..what is taught, how it is taught, and how learning is
assessed” (James 2002, p.81)

and the linkages between those three facets in the unit and
course design are made explicit to students

in learning environments that take

account of the contemporary realities of
our students’ higher education context.

Kift & Field, 2009
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Why students as co-designers?
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NUS:

“Involving students in curriculum design

Using students' feedback and representation should be key
ways to shape the development of the curriculum.

It is also possible to look at this activity as a project in itself
and there are some great examples of students

designing particular modules, assessment
methods and sharing in the delivery of
programmes”
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http://www.nusconnect.org.uk/campaigns/highereducation/student-engagement/toolkit/enhancingstudentengagement/feedbackfromstudents/
http://www.nusconnect.org.uk/campaigns/highereducation/student-engagement/toolkit/enhancingstudentengagement/studentrepresentation/
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Here are some of those great examples..
« Digichamps — Southampton

« Sheffield: Against Value module, winner of HEA
Student/Staff partnership award

« Global Health module: Southampton

« Newcastle: Peer mentoring ... etc
Institutional approaches:

« Students as change agents: Exeter, now Winchester

e Student as Producer: Lincoln
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Reasons why students as co-
designers Is productive and
exciting...

17



UNIVERSITY OF

Southampton

Global health module
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o '..It's about our future, not your
past...’

e Presentations at SRHE 2011; RAISE, 2011/12/13
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THESTUDENT Understanding and
ENGAGEMENT developing student
HANDBOOK engagement

PRACTICE IN HIGHER EDUCATION

ELISABETH DUNNE
DERFEL OWEN
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Wintrup, James & Waketfield, 2013
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Education provider / employee-sponsor

negotiations / agreements made outside

tripartite relationship leaving student to
‘piece together” messages.

Shared

concems

Employer

about work
(sponsor, PPN Student PURREE Education
customer etc.) leaming at learning provider

Practice contextualised as Practice reflected upon
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Shared concerns

around work

terms of learning

at / through work Employer (or project

sponsor, customer
etc.)

Practice: shared
goals / shared
concerns

Shared
concerns

Educator/
(formal)
education
provider
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Students as co-researchers, presenters..

Improving student satisfaction with assessment
and feedback — one day conference 27 February
2014 ...DChnP students on work and education pedagogy

SRHE 2010...medical & OT student
RAISE 2011, 2012, 2013..CI students, med students..
Transition funded research project/s

Students as authors, tweeters and bloggers
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The Withdrawal of Treatment

Abstract

Lucy Elisabeth James

The withdrawal of treatment is one of the most emotionally challenging and ethically complex aspects
of end-of-life care. As our ability to prolong life progresses, the necessity to address issues such as the
withdrawal of treatment increases in parallel. This paper approaches the subject from an ethical point
of view and aims to establish the utility of ethical frameworks in the 21st century. To achieve this, the
withdrawal of treatment is outlined and the arguments both for and against this topic are considered.
Ethical frameworks are summarised and applied to the Airedale NHS Trust v Bland [1993] case. The
article argues that through asking ethical questions, one seems not to shed light on the matter, but only
emphasises its complexity. In conclusion, although a traditional ethical framework may be applied to the
wsue of the withdrawal of treatment, multiple criticisms accentuate its impracticality and irrelevance in

the modern medical world.

Introduction

In my first year of University » close friend
of mine was involved in a critical accident,
He remaned on lfe support for the
following six months before physicians
decded that the most appecpriate action
0 take would be to withdraw support,
The burdensome experience taught me
that end-of-Ae care, and in particular the
withdrawal of , I a chalenging
Issue both emationally and intellectually.
As an aspiring medic, it became a topkc
that | was keen to explore, and after
enrolling on “Ethics In a Complex World'
{2 Quricsfum tions module that is

be performed for the benefit of others,
thus all healthcare providers must strive
1o do the most good for the patient.
Non-maleficence is one of the principal
precepts of medical ethics and involves
healtheare providers avoiding causing
harm to their patients in every situation,
Lasthy, justice states that the doctor
shou.nuvwbeaslu #s possible when

Ethical frameworks will be studied, and
are applied 1o the Airedale NMS Trast v
Slond [1993] case study

The withdrawal of treatment
The hdrawal  of  Iife

treatment with the delberate imention
of causing death 10 another provides a

to path and
alotam‘ scarce medical resowrces. The
doctor must 3so be capable of jusblying
these actions {Winter & Cohen, 1999)

These values (which are neutral between

part of Flexible Learming at the University
of Southampton), | was provsded with
the perfect opportunity in which to do
0.
In healthcare, four moral principles are
used in the analysis of medical ethics:
v. beneh noe "
and distributve justice (Picard & Lee,
2013), Automomy & defined as a rule
that states patients must have a rght to
control what happens to their boau.

ligious, cultural, and ethical
moomsl aw able to be shared by
everyane. However, the princples do not
provide 3 method for choosing and fad
o provide answers as to how to handie
2 particudar situation. The four principles
simply offer a common set of moral
commitments {Gillon, 1994) In order
10 address this problem, this paper will
enquire whether long established ethicsl
spproaches, such a5 consequentialism
and & logy, are more appropriate

and these must be resp
by everyone The second principle,
bereficence, is an actbon that should

Author detais

Lucy Elisabeth James

Instituse for Life Sclences, Universty
of Southampton,
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Phone: 07792765650

when dealing with the issue of the
withdrawal of treatment, To achieve
this, the withdrawal of treatment wil
be outhned and the arguments both for
andapmmmpcmnhcma

Ktv M

Withdrawal of treatment:
Consequentialium; Deontology,
Ethics

def for passae auth (Keawn,
2004). In ethical and medical Ierature
these terms are often used interchange-
ably, however for the purpose of this
paper the ‘withdrawal of treatment” shall

Airedale NHS Trust v. Bland [1993)
case study
In 1989 Tony Bland was injured i the
Hillsberough disaster and this left him
In 2 persistent vegetatve state (FVS).
Mmha later, 8land's physiclan ex-
d an 10 withd 3l
mam This proposal was met with
warnng however from the coroner
and police who stated that such action
would constitute murder. Despite this,
Bland'’s parents agreed with the phy-
sician; in short, they felt there was no
benedit 1o Bland in keeping him sive, It
wis three years later that the Airedale
Hospital Trust made an application to
the High Court. Attracting considerable
interest, the case eventually concud.
ed; in 1993 treatment was withdrawn
and Bland died nine days Later,

Working Papers in the Health Sclences 1:6 Winter ISSN 2051-6266 / 20140030 1
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Students blogging..

Ei'ww‘y
Interaction
Counts

Life at Health Sciences

Home ‘ About Health Scienc

Lauren: Making a positive contribution to the NHS
intervention service

17

So the New Year is well and truly underway proving that time really does fly when you're
having fun! I can honestly say that my final year emerging role placement is ticking all the

right boxes so far.

1 am now in week six of 10 and working with a busy, but very supportive, team of mental
health practitioners, most of whom are nurses or social workers by background now prac-
ticing in generic roles. The team also includes psychiatrists, a dinical psychologist and my
supervisor who Is a band seven team lead and occupational therapist by background.

South

UNIVERSITY OF

ampton
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Students storifying...
€9 Storify ,

Els Freshwater
S @blacksladder
(+]

W Follow

é What a fabulous day! 'Leadership at the Sharp End'
S #newNHSleaders Thanks to all the speakers and
l% delegates.
6:38 PM - 23 Jan 2014
1 RETWEET « 13 w
al Julie Wintrup W Follow
Djuliewintrup
"What good is saying yes, if you can't say no?'
@therese_jackson reminds #newNHSleaders of
importance of looking after self and each other
10:50 AM - 23 Jan 2014
1 RETWEET 1 FAYORITE <~ 3 Yo

LB o5« W Follow astority

131K followers Report Abuse VIP Cuidedtour About Help Blog
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IS Createstory BB rAISEnetwork

uon t miss

Darlington signs sponsor for Nationwide
race

How to Keep Your Hardwood Floor Looking
Great

2014 AU Winter Leadership Conference

PartnerWorld Leadership Conference 2014

DHE Y RN

Lemants

Jobs Tools APl Terms Privacy © 2014 Stornify
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Is this all a bit comfortable?
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Students as commentators, critics...
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Chloe Green, University of Southampton, 2010: ‘I want real change’
http://news.bbc.co.uk/1/hi/uk_politics/election_2010/8644380.stm o8



http://news.bbc.co.uk/1/hi/uk_politics/election_2010/8644380.stm
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Sheffield ‘Against Value’ module

“When was the last time anyone in a University attended
meetings with representation from every level of academic
expertise from first- year undergraduate to Professor,
with everyone committed to improving the university
education?”

Student Ambassadors for Learning and Teaching: Matthew
Holman, Lucy Tallentire, Rebecca Foster, Christopher
Thompson, Hannah Donkin, Jade Phillamore, Eden
Summers

Winners of HEA Student and Staff partnership Award
2013
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Post-Crash Economics

Southampton

The Post-crash Economics Society

We are The Post-Crash Economics Society and we are a group of economics
students ot The University of Manchester who bebeve that the content of the
economics syllabus and the way it is taught could and should be seriously
rethought,

Soclety Constitution
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« "We have spent enough time condemning consumerism in
education, and now we need to articulate the alternative.
Student engagement is a great concept but it needs to be
deployed to radical ends. Students as partners is not just a
nice-to-have, I believe it has the potential to help bring

about social and educational transformation,

as long as we know what we are trying to do and we
maintain a critical attitude about the ways the concept is
adopted and used. ...

« An activity really should make the reality of education
closer to our vision before we single it out as “best practice.”

e (Rachel Wenstone VP HE NUS, 2012)
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Rethinking the values of higher education

tudents as ch. ts?

By Professor Jandce Kay (Sentor DVC, Education),
Hisabeth Dunne (Head of Project Development, Education Enhancement)
and James Hutcinnon (CEQ, Studerts’ Guild), Uriversity of Exeter

3 -
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_
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Neary on Student as Producer:

- 1s not simply about teaching and learning, but asks
fundamental questions.... promoting ‘the idea of the
university’, as a radical political project.

- 1s derived from a critique of ‘academic capitalism’ and is
an act of resistance to the concept of student as consumer.

- 1s aware that a free university is only possible in a free
society; otherwise it’s a reading room in a prison

(After the Fall: Communiques from Occupied California 2009).

critiques the managerialist and business logic which has
become the commonsensical language and hegemonic
discourse of higher education.
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Latest News

26th February 2013, 11:05am
Lincoln commended for giving students a voice

The University of Lincoln has been commended for the
innovative way in which it gives students a voice in shaping
how they learn.

The Quality Assurance Agency for Higher Education (QAA)
awarded a commendation to the University for its
enhancement of student learning opportunities.

The innovative Student as Producer project was highlighted
by the QAA as the framework around which learning is
systematically enhanced across the University. This
commendation forms part of a QAA report which was
published this week (25 February 2013) following an
institutional review visit in November 2012,

Professor Mike Neary, Dean of Teaching and Learning at the University of Lincoln, said: "It's great to
get this commendation. It's an official recognition of the dynamic institutional environment that has
been created to support student learning. The commendation validates our claim to be sector
leading in teaching and learning."

The HEA-funded Student as Producer initiative aims to reconnect universities' core activities of
teaching and research by encouraging students at all levels to view themselves as active producers
of knowledge, rather than passive consumers. It is now the organising principle of teaching and
learnina across the University of Lincoln. amona other thinas aivina underaraduates opportunities to
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Institutional approach

Kift on cultural and systemic change: It is an ambitious goal that will only
be met when all student facing activities performed by academic,
administrative and support programs are fully coordinated, aligned with
student needs and integrated into the curriculum as much as possible. As
McInnis (2003, p.13) puts it “bridging the gaps between academic,
administrative and support programs [is] a substantial challenge for many
universities”

Nelson & Kift, 2005

Neary on institutional approach: This whole institutional approach needs
to be based on a vision of teaching and learning that is shared across the
institution (Sabri 2011).

Neary, 2014
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Thank you!
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