University of Southampton
Access and Participation Plan 2020-21 to 2024-25

1.0 Assessment of Performance

In producing this Plan, we have made use of: the Office for Students (OfS) access and

participation; HESA data supply files; UCAS PERS datasets; Banner student record data;
HESA PI underlying data files; purchased HESA student data; HeidiPlus data; the OFFA

toolkit; UCAS End of Cycle data; and, ONS data.'

1.1Higher Education Participation, household income, or socio-economic status
Our analysis shows that our performance in relation to students from low participation
neighbourhoods is mixed. In line with other high tariff institutions, we have a gap in
access (KPM2) where we perform behind the sector. Traditionally continuation rates
have been good, but we experienced a reversal of trend in the latest year, which means
that we now perform behind the sector (KPM3). Our record of attainment and
progression to employment are good.

Access
Indicator POLAR2O1 Mumerator change
¥rl Yr2 ¥r3 ¥rd ¥r5 Trend | Y1/¥5 ¥4,/¥5
oS 7.4 77 83 79 72 _ollmm 0 -30
Sector 11.1 116 11.7 118 120 _mumB| 5610 730

| indicatorpolarens  [JNEEIRTEneS
¥rl ¥r2 ¥r3 Yrd Y15 Trend ¥1/¥5 Y4/Y5
UoS 406 41.3 402 404 406 wml__m| -100 -100
Sector 510 305 304 304 303 Me—___| 6020 -130

The proportion of intake from POLAR4 Q1 at the University of Southampton (UoS) has
been inconsistent over this period and is below that of the sector. We have increased
applications from POLAR4 Q1 students (8.8% in 18/19). This is a lower percentage than
for 18-year old UK applicants in the sector (11.1% in 18/19). Analysis also indicates that
attracting additional applications is not enough - data shows that students from
disadvantaged backgrounds (both POLAR4 and IMD) have relatively lower conversion
rates from applications to offers and enrolments. Additional analysis has shown us that
that we need to pay close attention to ‘intersectionality’ in this and related contexts: for
example, the conversion rate for applicants with a BAME background in POLAR4 Q1 is
lower than that of BAME students in other quintiles.

Gap IMDQ1_Populationlg/IMDO1_AgelB Significant Change
¥rl Wr2 3 ¥rd W3 Trend W1,/v5 Y45
Uos 17.2* 16.7* 15.8* 15.8* 159* Hwm___ Mo Mo
Sector 75* b.7* g.4* B.1* 5.7 | .- Yes Mo

* indicates gap is statistically significant

' Source: UCAS End of Cycle data (EOC_data_resource_2018-DR2_059_04.csv)



I - et O <= tor change
¥rl ¥r2 ¥r3 Yrd ¥r5 Trend | Y1/Y5 ¥4/Y5
UoS 6.0 5.9 7.2 6.9 7.3 __ns=ll 30 -10
Sector 15.0 20.4 209 21.2 216 _wmmmB| 21320 2380

Our proportion of IMD Q1 18 year olds (7.3% in year 5) is much lower than that of the
sector (21.6% in year 5), although it has been improving somewhat over time. The gap
in Q1 18 years olds at UoS vs in the population is also large (15.9ppts in year 5), and
statistically significant in all 5 years being reviewed here, and although the gap has
been growing smaller, this change is not significant.

Success
Non-continuation
Significant Change
¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend ¥1/¥5 Y4/%5
oS 20 3.0 20 20 6.0 S | Mo Mo
Sector 42 46* 4.0+ 48* 50 _mBEEb Mo Mo
* indicates gap is statistically significant
¥rl Yr2 ¥r3 Yrd ¥r5 Trend ¥1/¥5 ¥4,/Y5
Los 10 2.0 10 20 40 =l No Mo
Sector 6.5* 6.5* 75* 17" 79* __mul Yes Mo

* indicates gap is statistically significant

The OfS data shows that Continuation rates at UoS are strong, and rates are higher than
the sector average for every POLAR4 and IMD quintile. For example, POLAR4 Q1
continuation is 92%, compared to 89.2% for the sector in Y5. This has been a
consistently positive area for UoS. In the most recent year, we have seen a lower
continuation rate which has affected both POLAR4 and IMD, with the gap between Q5
and Q1 in both measures widening. In the case of POLAR4, the gap between Q5 and Q1
at UoS is wider than that of the sector for the first time; for IMD the gap has also
widened but is still only about half the size of the sector gap. However, none of the
gaps are statistically significant in any of the five years, and neither is the change over
one or five years. Additional analysis has shown that ‘intersectionality’ is relevant here;
Transfer/Non-continuation rates are worse for Q1 students who also fall into another
underrepresented category (black, disabled, mature, or living at home). There is also an
apparent link between Q1 non-continuation and subject of study, which will help us to
focus our interventions in this context.

We have considered the gap in non-continuation for POLAR4 Q1 students within the
institution. Whilst this gap showed a large increase in Y5 of the data (from 2ppts to
6ppts) neither this change nor the gap was flagged as significant. The continuation
gaps between Q1 and Q5 students have been analysed and up to and including the
HESA PI data published in 2018 (Y4) we consistently performed better than the sector in
this area. We can see in our Y5 data that non-continuation has worsened for the whole
institution and almost every group within it. It is our intention to investigate our
performance in terms of non-continuation overall to see whether positive interventions
can return performance to historic rates at an institutional level, rather than
immediately narrowing the focus to specific subgroups based on the large gap in a



single year. Performance in this regard will be closely monitored to establish if this is a
continuing trend; if so we will introduce a target to future iterations of our plan.

Attainment
Gap POLAR4OS/POLARAOL Significant Change
¥rl ¥r2 ¥r3 Yr4 ¥r5 Trend ¥1/¥5 Y4/¥5
Uas B.O B.O 3.0 6.0 4.0 Il _=_ Mo Mo
Sector 10.0* 10.5* 0.6* 104+ g5* ul_N_ Mo Mo

* indicates gap is statistically significant

Gap IMDQ5/IMDO1 Significant Change

¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend Y1/Y¥5 Y4/¥5
Uas 6.0 B.O 13.0 10.0 10.0 cmimm Mo Mo
Sector 18.1* 19.1* 191+ 1B 3* 120 _HE._ Mo Mo

* indicates gap is statistically significant

Our attainment record is good. Our POLAR4 Q5/Q1 gap is consistently below that of the
sector and has shown improvement over the period. Our current gap in 'good'

degree outcomes is less than half that of the sector and half of what it was in Y1. In
contrast, the sector has stayed relatively level over the period. With regard to IMD, the
Q5/Q1 gap has widened over the last five years. However, the gap is not statistically
significant in any of those years.

Progression to employment or further study

I Y T e PO i ric: Change
¥rl ¥r2 ¥r3 Yrd ¥r5 Trend | Y1/¥5 Y4/Y5
oS -1.0 2.0 -3.0 4.0 3.0 - Hm Mo Mo
Sector 71.1* B.O* B.0* 61" 6.0 mll__ Mo Mo

* indicates gap is statistically significant

Significant Change
¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend ¥1/¥5 Y4/Y5
Uos 4.0 20 -7.0 -5.0 6.0 - - Mo Mo
Sector g7+ og* go* g7* 71 HBmm_| Yes Mo

* indicates gap is statistically significant

Progression rates at UoS are strong and higher than the sector for every POLAR quintile.
POLAR4 Q1 progression is 76% for UoS, compared to 69% for the sector in year 5. The
gap between POLAR4 Q5/Q1 is low across the period and currently stands at 3.0ppt
against a sector average of 6.0ppt. In some years, POLAR4 Q1 experienced better
progression than Q5. IMD shows a similar pattern to POLARA4.

The extent to which UoS has been outperforming Progression indicatorfor IMD Q1 and Q5,
the sector on this metric has been reducing over UoS vs Sector
time. However, in general IMD Q1 students at & - —
progression at UoS is better that the sector 70 —
average. 0
50
Yr1 Yr2 Yr3 Yrd Yr5
—0S IMD Q1 Sector IMD Q1
)05 IMD Q5 Sector IMD Q5

1.2Black, Asian and Minority Ethnic (BAME) students

Our analysis indicates that our performance in relation to students from a BAME
background has been improving. We have made positive improvements to the
proportion of entrants from a BAME background. Once BAME students have joined UoS,



continuation rates are good and ahead of the sector. This success continues to
Attainment and Progression where rates are also positive compared to the sector at
both a BAME and Black (KPM4) level. We note that Attainment (KPM4), while positive,
shows a trend that is flat. Mixed ethnicity students appear to be the exception and
perform less well than other ethnic groups for continuation, attainment and
progression. Our OFFA toolkit analysis (2018) found a significant correlation for
ethnicity with continuation and degree result (but not for positive employment

destination).

Access

Indicator ABMO Mumerator change

Wrl Yr2 ¥r3 ¥rd ¥r5 Trend | ¥1/¥5 ¥4,/¥5

UoS 16.7 187 21.1 20.2 216 _aDmB| 120 -20
Sector 26.2 284 295 304 311 _mu@B| 35300 4180
Gap White_Populationl8/White_Agell Significant Change

¥rl ¥r2 ¥r3 Yrd ¥ro Trend | ¥1/¥% Y4/¥5

UoS 09 2.4* 4.7+ 3.6* 0 _a=Enll Mo Mo

Sector 6.82* 749* 9.0* 10.0* 112 __=ml| Yes Yes

* indicates gap is statistically significant

Gap Black_Populationl8/Black_AgelB Significant Change
Wrl Yr2 ¥r3 ¥rd ¥r5 Trend | ¥1/¥5 ¥4,/¥5
oS 0.0 -0.7 -0.4 -0.6 -0.7 Na Mo
Sector -1.9* -2.2* -2.5* -2 6* -2.7* Yes Mo

* indicates gap is statistically significant

The proportion of entrants from BAME groups increased over the last five years. Our
internal data shows that BAME applications have increased over the same period, but
that conversion rates tend to be lower for BAME than they are for other applicant
groups. These differences tend to be at stage of acceptance rather than offer.

Success
Non-continuation

| Gapwnire/amo e
¥rl ¥r2 ¥r3 Yrd Y15 Trend Y1,¥5 ¥4/¥5
oS -1.0 -1.0 -1.0 -15 0.0 Mo Mo
Sector 15+ 17* 27* 27" 3.2 __mml| Yes Mo

* indicates gap is statistically significant

We have good student success rates and
we outperform the sector across all
ethnicity splits. OfS data shows that
overall at UoS BAME students have better
continuation rates than those of white
students. Although the drop in
continuation rates in Y5 were more
evident for BAME students, the change
was not statistically significant. The gap at
a sector level has increased significantly
across the period; throughout this time
our performance has remained ahead of
sector, and we showed no gap in the most
recent year.
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Attainment

[ Gapwhite/Black PSSR
¥rl ¥r2 ¥r3 ¥rd Y5 Trend ¥1/¥5 Y4,%5
UoS 120 110 120 50 100 HEl_m Mo Mo
Sector 246 24.6* 247" 23.8* 231 mila_ Mo Mo
* indicates gap is statistically significant
| Gapwhie/asvo ISR
¥rl ¥r2 ¥r3 ¥rd Y5 Trend | ¥1/Y¥5 Y4/Y5
Uos 3.0 7.0 10.0+ 7.0 80* _mimm Mo Mo
Sector 14 8+ 14.6* 15.0* 13.8* 13.2* mEmlo_| Yes Mo

*indicates gap is statistically significant

We have good attainment rates and the gap between White and BAME students is
smaller than the sector. We note that there has been a non-significant widening of
the gap, in contrast with a narrowing gap across the sector. Our gaps between White
and BAME students were significant in year 3 and year 5.

Attainment Gap White/BAME

Attainment Gap White/Black

30 30
20 20
10 10 ————
0 - 0
Yr1 Yr2 Yr3 Yrd Yr5 Yr1 Yr2 Yr3 Yrd Yr5
— 0S5 Sector — 0S5 Sector

Attainment rates at UoS are ahead of the sector for all BAME splits bar mixed ethnicity.
The gap for this group widened in Y4 and Y5, and although neither the gap nor the
change over time is flagged as statistically significant, this is something we will
monitor. Attainment rates for Black students compare well to the sector with a gap of
10.0ppts vs 23.1ppts for the sector. We note that this is the largest gap in relation to
degree attainment and that the trajectory of improvement is neither significant nor
sufficiently steep.

Although we perform well compared to the sector gap, we are aware that attainment
levels for Black students both in the sector and at UoS are behind those of other
students. Further investigation has shown a possible link with the choice of subject.
This finding will allow us to better target interventions to drive improvement.

Progression to employment or further study

| Gapwnire/asmo e
¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend ¥1/Y5 Y4/¥5
Uos 7.0 10 -1.0 30 10 B = Mo Mo
Sector 6.5* 51* 3.3* 45+ 39* Hm_wm.| Yes Mo
*indicates gap is statistically significant
¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend Y1/¥5 Y4/¥5
UoS B0 5.0 4.0 30 ;10 Hm = Mo Mo
Sector 79* 7.0* a7+ 57* 48 MHm___| Yes Mo

* indicates gap is statistically significant



Progression rates are good and the gap between White and BAME students is at 1.0ppt
which is ahead of the sector. At a split-level performance does fluctuate over time but
not to a significant degree. The gap for Black and Asian students is ahead of the sector
and remains narrow, with these students in some years out performing White students.
The indicator data for Progression shows that rates fluctuate between years, but in Y5
Black, White and Asian leavers all achieved very similar progression rates, with black
leavers having the highest rate at 80%. Mixed ethnicity has seen greater fluctuations
and variance in performance over time.

Yr5 Progression Indicator by Ethnicity split mUoS mSector

0 20 40 60 80 100

1.3 Mature Students

Our analysis indicates that our performance in relation to mature students has been
declined. Our proportion of mature students has decreased over the period and the gap
between UoS and the sector has widened.

Access
Indicator Mature_Age2landOver Mumerator change
¥rl ¥r2 ¥r3 ¥rd ¥r5 Trend | ¥1/¥5 Y4,/¥5
oS 121 11.2 29 105 91 Im_wm_| -170 -100

Sector 247 26.4 269 27.4 278 _muBB| 26210 2730

The proportion of mature entrants (Full-time All UG) has decreased by 3ppts points to
9.1% since 2013/14. UoS is moving against the sector trend for all mature age groups.
Our data shows that this decrease is largely a result of the changing trend for Nursing &
Midwifery programmes with this subject accounting for 1/4 of the mature student
population in 2014/15 and now just 1 in 6. Other subject areas have also seen
declining numbers of full-time mature entrants, Medicine being our only exception.

Our data suggests that Mature applicants are less likely than Young applicants to
receive offers, but more likely to accept them. ‘Intersectionality’ also has an impact in
this space, with conversion from applications to offers being particularly poor for Asian
Mature students and Black Mature students.

Our work in this area will focus on ensuring that our mature applicants are strongly
supported through the application process and that they are not disadvantaged at the
offer stage. We note that around a third of all UK UG mature sector entrants in 2017/18
were enrolled on other UG programmes (as opposed to first degrees), whilst our
education portfolio focuses on first degree programmes. Therefore, it is not our
aspiration to drive a significant increase in our mature student population.



Success
Non-continuation

Gap Young_Under2l/Mature_Age2landOver significant Change
¥rl ¥r2 ¥r3 Yrd Y15 Trend ¥1/¥5 Y4/Y5
oS a0 6.0* 6.0* 20 6.0 =H0_N Mo Mo
Sector 67" 6.8* 7.1* 6.8* 74 __u_ Mo Mo

* indicates gap is statistically significant

Continuation rates for mature students are strong and ahead of the sector. The gap
between young and mature students has been lower than the sector in all years.

These gaps were statistically significant in Y2 and 3. Our gap is smaller than the sector
for all mature age groups apart from 31-40-year olds.

Attainment
Gap Young_Under2]lfMature_Age2landOver
Wrl Yr2 ¥r3 ¥rd ¥r5 Trend | ¥1/¥5 ¥4,/¥5
oS 7.0 12.0* 7.0 10.0 30 =HaE_ Na Mo
Sector a.0* 10.3* 10.2* 10.8* 103* _mullm Nao Mo

* indicates gap is statistically significant

There is currently a gap of 3.0ppts between degree outcomes for young and mature
students. The gap has fluctuated over time, but was only flagged as statistically
significant in year 2, which was also the only year in which the gap was larger than the
sector. The change over time is not statistically significant.

All age groups perform ahead of sector in Y5 and have performed consistently ahead of
sector for the past 3 years (where data is at a level to be considered). The largest gap
in Y5 was for the 31-40 age group, at 5ppts. Our data indicates that 80% of these
students were in nursing which provides focus for future interventions.

Progression to employment or further study

Gap Young_Under2l/Mature_Age2landOver significant Change
¥rl ¥r2 ¥r3 Yrd Y15 Trend Y1,/¥5 Y45
UoS -12.0* -15.0* -18.0* -14.0* -15.0* Mo Mo
Sector -7.3% -7.4* -5.3* -3.3* -3.4% Yes Mo

* indicates gap is statistically significant

Mature students both at UoS and across the sector have better progression rates than
Young students. At UoS we see a more positive gap between mature and Young
students than the sector in all years. Our destination rates for mature leavers are better
than the sector in all five years. Only three other providers in the APP sector dataset had
higher rates for this indicator for mature students (three other providers had the same
rate as us) in 2016/17. Although the sector has gained on average 1.5ppts on us every
year (from 11.3ppt to 5.2ppt).

1.4 Disabled Students

Our disabled student population has seen significant profile changes over the period,
mirroring those seen across the sector. Increasing incidence and/or declaration of
mental health issues means that students with mental health issues now make up the
second largest disabled group at UoS, after those with learning disabilities. Those with a
learning disability have seen improving success trends and good progression. Students
with mental health disabilities are more likely to under-perform compared to others in
terms of success and progression both at UoS and across the sector.

Access



| indicatorDisabled  [JNIEIgTEeS
¥rl ¥r2 ¥r3 ¥rd Y5 Trend | ¥1/Y¥5 Y4/Y5
Uaos 111 113 120 135 146 __mlil 90 -10
Sector 118 123 129 13.7 146 _ _«=mBl| 17910 4050

The number of entrants declaring a disability has grown from 480 (11.1%) in Y1 to 560

(14.6%) in Y5

Yr5 Access Indicator by Disability type

CognitiveAndLearning
MentalHealth
Multiplelmpairments
SensoryMedicalAndPhysical

SacialAndCommunication

mUoS Sector

The number of students reporting mental health issues more than doubled over the last
five years, from 60 in Y1 to 150 in Y5, while the number in the largest disability group
(Cognitive and Learning) decreased from 250 to 220.

Success

Non-continuation

Continuation rates for students with no known
disability and disabled - UoS vs the sector
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Our data shows that students who study at UoS with a disclosed disability are less likely
to continue their programme of study compared to students with no known disability.
Despite performing above the sector, our continuation gap is growing and has doubled
in size. This significantly contradicts the sector trend where the gap is being closed.
Our data shows that students with a disclosed mental health condition are most
affected with our continuation gap over double that of the sector (UoS 8.0ppts vs sector
3.5ppts). This will therefore be a priority area for us.

Attainment



Degree Attainment UoS vs Sector
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Students with a disclosed disability are less likely to graduate with a higher degree
outcome than students who have no known disability. However, we see a variation in
trend for our largest disability groups. Attainment by students with cognitive and
learning disabilities has improved and there is no gap. Students with a mental health
condition are most disadvantaged. We can see from our intersectional analysis that
when combined with other characteristics (such as Mature) there is a further gap in
attainment.

Progression to employment or further study

Gap MoKnownDisability/Disabled significant Change
¥rl ¥r2 ¥r3 Yrd Y15 Trend Y1,/¥5 Y45
UoS -3.00 -1.0 3.0 20 -1.0 o= Mo Mo
Sector 1.1 18" 16* 15+ 18« _m=lN Mo Mo
* indicates gap is statistically significant
Gap NoKnownDisabilitgType/MentalHealth significant Change
¥rl ¥r2 ¥r3 Yrd Y15 Trend Y1,¥5 ¥4/¥5
UoS 5.0 -5.0 10.0 100 40 wm_Hl= Mo Mo
Sector 5.6* £.1* 5.8* 5.8* 41 mlER_ Mo Mo

* indicates gap is statistically significant

In contrast to sector performance, UoS leavers with a disclosed disability outperformed
graduates with no disclosed disability in three of the last five years. However, students
with a disclosed mental health condition are less likely to secure a graduate role, which
is also in line with the sector.

1.5 Care Leavers

The small numbers of identified estranged students and care leavers in our data limits
the extent to which we can carry out meaningful. In some cases, it has been possible to
combine data across years to get a reasonable cohort size.

In terms of access, numbers are small (5-15 entrants per year), but our data suggests
an increase in the number of estranged students and care leavers entering the
University year on year.

In terms of non-continuation our analysis indicates that care leavers have a higher rate
of transfer/non-continuation overall. However, the number of students not continuing is
fewer than 10 across the 5 years.

In terms of attainment our data indicates that the care leavers who completed their
studies performed in line with the wider student population.

In terms of progression to employment or further study, since the HESA care leaver flag
was introduced in 2013/14 we do not have sufficient data to draw any meaningful
conclusions. This will be an area of focus as we implement this Plan.



1.6 Intersections of disadvantage
In undertaking the analysis of our performance, we have observed a number of gaps
which we will seek to address in our plan:

Access

e Our data indicates that being from a BAME background exacerbates differences in
the application to offer conversion rate for students from lower POLAR and IMD
Quintiles.

e A higher proportion of Mature than Young entrants (2017/18) belong to IMD Q1.
Being Mature and IMD Q1 or 2 reduces the conversion rate between application and
offer compared to Young IMD Q1 and 2 students.

Non-continuation

e Transfer/Non-continuation rates are worse for POLAR4 Q1 students that also are of
Black ethnicity, are known to have a disability, are Mature, or live at home, or are
also from a low IMD quintile.

e Mature students entering with a BTEC were approximately twice as likely to transfer
or not continue compared to those with A-levels or Access diploma.

e Intersections between disability and other characteristics often result in a worse
transfer/non-continuation rate.

e We will continue to monitor non-continuation for POLAR Q1, mature students.

Attainment
e Lower attainment for students with a disclosed mental health disability may be
compounded by their accommodation type, sex and age.

Progression to employment or further study

e [IMD Q1/2 Males generally have lower progression rates than Q1/2 females.

e The gap between POLAR4 Q 1/2 BAME and Q3/5 BAME has changed direction over
the last 5 years, with Q1/2 outperforming Q3/5 in Y1 and underperforming by Y5.
The gap also exceeded that of the sector in Y5.

1.7 Other groups who experience barriers in higher education

In 2018 UoS used the statistical element of the OfS Financial Support Evaluation
Toolkit against an aggregated three-year student cohort to identify

which student/demographic characteristics had a statistically significant impact on
success across the lifecycle. The analysis found the following significant impacts
amongst the main APP groups:

e Continuation: Income, Ethnicity
e Degree result (attainment): Income, Ethnicity, Disability
e Positive destination (progression): None

Other variables that were found to have a significant impact included:
e Continuation: Entry qualification, accommodation type, distance travelled,
degree size, faculty
e Degree result (attainment): Sex, nationality, entry qualification, tariff,
accommodation type, degree size, faculty
e Positive destination (progression): Entry qualification, tariff, accommodation
type, distance travelled, faculty, school type

This shows that the variables that were significant across all three lifecycle stages were

accommodation type, entry qualification and faculty (i.e. subject studied). Other
variables that were significant at two lifecycle stages were tariff, distance travelled and
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degree size. These findings align with the findings from other analysis carried out in
preparing this document.

Students with BTEC qualifications are less likely to continue than those with other entry
qualifications.

For progression, not knowing whether your parents had higher education seems to be a
factor for lower employment, but more investigation is necessary to understand who
these students are.

2.0 Strategic Aims and Objectives

2.1 Target Groups

‘ 1. Students from low participant neighbourhoods, POLAR4 Q1/Q5 and IMD Q1/Q5 ‘

Our analysis has indicated that, in line with other high-tariff providers, our largest gaps
in access and student success relate to students from POLAR4 and IMD Q1. We will be
focussing on reducing gaps in participation and success in the following areas:

i Access: We will aim to increase the volume of students from POLAR4 Q1 and
thus reduce the gap in participation. This will directly support OfS KPM2.

ii. Access: We will aim to reduce the gap in participation of IMD Q1 18 year olds.

iii. Attainment: We will aim to reduce the gaps in attainment between students in
IMD Q1 and Q5. This will directly support OfS KPM3.

| 2. Black, Asian and minority ethnic students |

Analysis has indicated that performance for this category of students is strong in
comparison with the sector. We will continue to target this group of students in whole-
lifecycle interventions. However, we acknowledge that we still have a gap in attainment
and so will be focussing on reducing the gap in attainment between white and black
students. This will directly support OfS KPM4.

| 3. Mature students |

Analysis has highlighted that we have a large and growing gap in participation rates of
mature students. As such we will focus on decreasing the gaps in access for this
category of student.

| 4. Disabled students |

Our analysis has shown that numbers of students with a disability has grown but that
we have gaps to be addressed relating to continuation and attainment. We will be
focussing on reducing gaps in participation and success in the following areas:
i. Non-continuation: We will reduce the gap relating to students with a mental
health disability.
ii. Attainment: We will seek to close the gap in attainment between those
students who are disabled and those who are not. This will directly support
OfS KPM5.
iii. Progression: We will close the gap in progression for students who disclose a
disability

5. Care Leavers
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The number of care leavers at the university is small. As such we will seek to increase
the number of care leavers and take a whole-lifecycle approach to ensuring there are no
gaps in non-continuation, attainment and progression to employment.

We will also work collaboratively with members of the Southern Universities Network
(SUN) to narrow the attainment gap between looked after children and their peers at
KS3 and to increase the numbers of looked after children who are confident they can
achieve ambitions of progressing to HE.

2.2 Aims and Objectives

We have set an ambitious plan. We aim to maintain those elements of our performance
that are strong, and of which we are proud. This means that we will continue our work
to attract students from underrepresented backgrounds and to support strong
performance in our student body in terms of non-continuation, attainment and
progression. The plan below outlines our ambition to eliminate gaps in areas that we
have identified in the analysis of our performance. The University will prioritise the
targets set in the submitted APP, however data on non-continuation for POLAR Q1,
mature students will be revisited in the 2022 Impact Report and if required additional
targets maybe put in place.

Many of our ambitions will be realised over a longer period, up to 2038 in line with the
OfS KPMs, but the objectives in our plan focus demonstrate that we aim to realise
progress towards our aims by 2024-5.

Target Group \ Aims Measurable objective OfS KPM

Reduce the gap in participation
between Q1 and Q5 from 5.2:1 to KPM2
3:1 by 2024/5

Increase the volume of learners from
POLAR 4 Q1

Reduce the gaps in Q1 18 years
olds at UoS vs in the population -
from 15.9% to 10% by 2024/25

Increase the volume of IMD Q1 18
year old students at UoS

Students from low
participant Reduce non-continuation rates for

neighbourhoods | Ejiminate the unexplained gap in non- | &! students who are also either of
black ethnicity, or are mature, or

continuation between most and least . -
live at home or are known to have a
represented groups

disability to the University average
(92%) by 2024/5

Reduce the gaps in attainment
between IMD Q1 and Q5 from 10.0 KPM3
to 5.0 by 2024/5

Halve the gap between white and
black degree outcomes by 5% by KPM4
2024/5 and remove by 2038.
Reduce the gap between
white/mixed ethnicity progression -
to sector average of 3% by 2024/5
Increase the population of mature
learners back to 2013/14 levels -

Reduce the gaps in attainment that
are visible between IMD Q1 and Q5

Eliminate gap between black and
white attainment

BAME students
Close the gap in progression for
students from a BAME background

Increase the volume of mature
Mature students

learners (+3ppts) to 12% by 2024/5

Reduce non-continuation rates of Reduce the gap visible for students

students with disability with a mental health disability j

Close gap in attainment for students Remove the absolute gap in KPMS5
Disabled students | who disclose disability attainment by 2024/25

To remove the absolute gap in
progression for students with a -
mental health disability

Close gap in progression for students
who disclose a disability
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Increase the population of learners
with a background of care to 60 by -
2024/5

Increase volume of learners with a

-Care leavers
background of care

3.0 Strategic Measures

3.1 Whole Provider Strategic Approach

Overview

UoS is committed to ensuring that all our students have equal opportunity to succeed.
This commitment is reflected in the core values expressed in our University Strategy,
which makes clear our commitment to equality of educational opportunity based on
merit, irrespective of background and socio-economic context.

Our governance structure has been designed to deliver on this commitment, and
includes a Widening Participation Subcommittee, which reports directly to our Education
Committee and thence to Senate and to the Executive Board. This Subcommittee has
responsibility for driving forward institutional strategies related to this work and
ensures that we achieve our aim to take a whole-provider approach that sees all
Widening Participation activity embedded in the day-to-day life of the University. Our
commitment is also reflected in the responsibilities of other important committees,
including Council and its Executive Board, the Equality, Diversity and Inclusion
Committee, the Academic Quality and Standards Committee, the Student Recruitment
Management Group and Admissions Policy Subcommittee.

To enable us to meet our ambitions we will ensure effective alignment between those
groups and roles that have responsibility for access, success, progression and
evaluation. We will also ensure that effective monitoring of progress is embedded in our
quality assurance processes.

Alignment with other strategies

Our Plan is an integral part of a suite of key publications, which together articulate our
commitment to widening access, student success and progression. This includes our
Education Strategy, our Employability Strategy, our Equality, Diversity and Inclusion
Statement and Policy and our Fair Admissions Policy. These are all reviewed regularly,
and in the review cycle we will ensure that the content of this Plan is reflected fully in
these publications.

We have prepared this Plan aware of our responsibility, under the Equality Act 2010, to
eliminate discrimination; to advance equality of opportunity; and to foster good
relations between groups who share different protected characteristics. The measures
set out in the Plan will increase opportunities for students from under-represented
groups and contribute to the diversity of the student population.

In addition to a formal strategy and action plan, we have well established governance
structures for Equality, Diversity and Inclusion (EDI). The University’s Equality and
Diversity Champion is a member of the University Executive Board. The University is
actively identifying and addressing intersectional issues. Different EDI work streams,
including Athena SWAN, Race Equality Charter, Stonewall, Disability, are aligned and
allow for more effective consideration of and action to address multiple disadvantage.
We are mindful in planning our access, success and progression activities, of the needs
and requirements of people with protected characteristics and of the need to ensure
that equality impact assessments are a part of planning and review processes. In
planning the activities referred to in this Plan we have taken steps to ensure that people
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with protected characteristics are not discriminated against. We are confident that the
breadth of our activity affords all individuals the opportunity to benefit, although some
of our targeted activity is by its nature not wholly inclusive. The University is conscious
of the importance of role models and of its responsibility as a major employer and
education provider to represent people with different protected characteristics in its
public activities and student and staff bodies.

The continued development and enhancement of our monitoring and evaluation activity
will allow us to improve the breadth and depth of analysis relevant to equality and
diversity monitoring across the student lifecycle. Our findings and additional research
will support the production of an action plan to address any issues, overseen by the
University’s Equality, Diversity and Inclusion Committee.

Existing support for student access

At the core of our existing access activity is the Learn with US Outreach programme,
which takes a targeted, longitudinal approach with students from Year 6 to 13. The
programme is based on a series of regular aspiration and attainment raising
interventions for target groups of students and aims to encourage progression to
higher education. We engage with students early in their educational journey, and work
with them on a targeted, long-term plan throughout their primary, secondary and
further education, providing information and advice at key decision and transition
points, and providing support for entry to the University through the Access to
Southampton scheme (A2S)

The key features of these programmes are:

University visits and residential events

School/college-based workshops, attainment raising activities and mentoring
Work shadowing and placement opportunities

Support for teachers/advisors, parents and carers

Information, advice and guidance

We also deliver targeted activity to support access for the following groups:

Care leavers: we provide supported individual pre-application visits to the University,
providing the opportunity to speak to current students and support staff from outreach,
admissions and student services; taster days; mentoring support and potential entrance
through the University’s Access to Southampton scheme. We also delivering training for
pathways advisors and social workers and information sessions for foster parents.

Young Carers: we work with local young carers groups to provide aspiration-raising
activities and pre-application support. Young carers are also eligible for additional
support through our Access to Southampton Scheme

Mature students: we offer tailored application workshops and finance presentations.
This area of work has been strengthened through partnership work with local access
course providers and community groups.

Disabled students: we provide updates, training opportunities and bespoke activities for
staff from local schools and colleges. We also provide transition days between July and
September for Year 13 students. These transition days give students the opportunity to
meet with our Enabling Services team, prior to starting their chosen study programme
meaning that we have appropriate support in place at the earliest opportunity.

Work with third sector organisations: This includes IntoUniversity, The Brilliant Club,

Villiers Park, SEO Scholars and the Social Mobility Foundation. We host on-campus visits,
provide taster lectures and information sessions.
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Existing support for student success
We operate a 24/7, 365 day a year student support model, which is delivered
collaboratively by academic and Professional Services colleagues. This includes:

Our ‘Early Warning System’, which monitors student engagement to ensure we have
early sight of students who are not engaging compared to their peers.

Our Academic Skills hub, which provides students with study skills advice and
guidance through online, one to one and group delivery. Advice focuses on the
development of literacy skills including academic writing, referencing and proof
reading.

24/7, 365 access to trained staff who can triage student support needs and
effectively signpost to specialist support, e.g. counselling. This is supported by NHS
developed self-help tools and guidance.

Our Inclusive Learning Volunteer Programme for disabled students, through which
new students in their first year are matched with volunteer Transitions Facilitators
from our current students to help their transition into University life; and our Peer
Mentoring Scheme through which current students meet with disabled students to
offer dedicated advice and support.

Our Aspire Awards Scheme, which awards bursaries to students from
underrepresented groups to support extra-curricular projects.

Care Leavers: The University offers a package of pastoral and financial support for
Care Leavers post entry, provided in partnership with the Student Union. Students
receive a bursary of £2,000 in each year of study, have a named contact to provide
ongoing support throughout their studies and access to 365 days accommodation.
Students have a meeting with our Student Inclusion team on arrival and are given
welcome pack containing supermarket vouchers, a city wide bus pass and vouchers
for Student Union events or societies. The University also covers graduation costs
for all final year students.

Existing support for student progression

Our aim is to embed employability within the University curriculum and we have
developed mechanisms to support this approach such as employability now being part
of our programme validation process. In addition to programme-based employability
development, our Careers and Employability team offer a range of centrally delivered
support including:

Our Advance Programme for under-represented students: This sees students having
the opportunity to undertake a workshop series focused on realising their potential,
improving industry skills and building a network of peers and professional contacts.
Students undertake a three-day summer school to build skills in teamwork and
public speaking as well as have a trip to an employer’s workplace; and undertake a
fully funded trip abroad where they link up with overseas-based alumni and gain
insight into industry and experience in a different culture.

A range of targeted Professional Development opportunities, including internships,
volunteering and business consultancy.

Diversity mentoring (BAME, Care leaver, Disability, 1 gen HE, LGBT+): Students are
matched with a mentor from a similar background to ensure the mentoring can be
tailored to consider individual student need.

Disability, Disclosure and Employability Workshops: A series of workshops for
disabled students to provide advice and guidance on how students may want to
disclose their disability at application and interview stages and in the workplace.
Mock Assessment Centres for BAME and low-income backgrounds students.

Strategic Measures
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During the 2019/20 academic year the university will engage in reviews of current
practice, consolidating work ready to put in place new or adapted practice for the
2020/21 academic year.

3.1.1. Interventions for students from multiple underrepresented groups

Widening Access
We will deliver focussed and targeted widening access activity, supporting our aim to
increase the number of POLAR 4 Q1, mature and care leaver students, this will include:

e Further targeting of information, advice and guidance activities, working in
partnership with schools and colleges to raise both attainment and aspiration.
Long-term and intensive outreach activities throughout secondary and college levels.

e Targeted work with key influencers such as parents, carers, teachers and governors.

e Ensuring that our successful Learn with US Outreach programme flows seamlessly
into our Access to Southampton (A2S) programme.

e Reviewing the A2S programme so that it has a greater focus on transition and is
inclusive of a greater range of under-represented groups.

e Focussed work with the City Council and agencies to support care leavers.

Contextual Admissions

The contextual admissions scheme will support our aim to increase the number of
POLAR 4 Q1, Mature and Care leaver students by taking account of applicant
characteristics in the admissions process.

The University introduced a contextual admissions policy for the 2015-16 intake in
order to recognise students’ achievements and potential in the context of their
background and experience?. This scheme allows us to make adjusted offers to
students with recognised characteristics. This practice effectively harmonises our
institutional strategy to admit high quality students and the requirement to
acknowledge educational disadvantage.

Since we introduced a contextual admissions policy in 2015 we have been evaluating its
impact and success annually, including monitoring its effectiveness in targeting the
cohorts it is aimed at and the progression and success rates of the students admitted
under the scheme. We have engaged from the outset with the developments by UCAS of
its new Multiple Equalities Measure (MEM). Our findings to date suggest that MEM could
be effective in better targeting the most disadvantaged applicants and as such we are
committed to refocussing this policy in preparation for when UCAS plans to incorporate
MEM into the data set it transfers to providers with each application. This review will
also consider which other factors we should incorporate into the revised policy.

Academic Skills Development

We will review and refine our approach to the delivery of academic skills, by focusing

our approach on providing more support to those students where there are gaps in

their attainment and continuation. This will include:

e The introduction of tailored support to students who are admitted through the
contextual admissions process

e The development of numerical study skills support to support students on our
programmes where attainment and continuation are lower. We will also explore
opportunities for embedding academic skills development within the curriculum.

Curriculum and pedagogy

2 www.southampton.ac.uk/studentadmin/admissions/admissionspolicies/contextualadmissions
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A core part of our Education Strategy, owned by the Vice President (Education) is to
undertake a programme of work to review our curriculum. Our Academic Quality and
Standards Committee, working in close partnership with our Students’ Union and our
Centre for Higher Education Practice, is tasked to review and develop our curriculum
and practice. Activities in this area will include:

1. Developing a culture of engaging with access and participation issues across our
programme validation and monitoring processes.

2. Development of programme designers to develop curriculum content and materials,
which considers the needs of all students regardless of background.

3. Review of our Framework for Taught Programmes to ensure programme design is
inclusive for all.

Employability

To ensure we maintain our positive rates of progression we will continue to deliver
focussed programmes of activity to support all students into employment. This will
include:

1. Expanding our Advance programme to a larger scale targeted programme.

2. Introducing e-mentoring to expand our existing diversity mentoring programme to
target more students and broader student groups.

3. Develop the career readiness test for University wide usage to enable us to better
understand student needs and target interventions and development.

4. Further embed employability within the curriculum

Financial Support

We use the OFFA Toolkit to assess the impact of financial support in terms of closing

non-continuation, attainment and progression gaps. In the first year of evaluation the

data showed that the bursary seemed to have an impact, in some years, on completion

with those receiving the bursary as likely to complete as those with slightly greater

incomes. In 2018 we re-ran the analysis, this time grouping three years of data in order

to more clearly see trends. The outcome from this analysis was as follows:

e Student with household incomes of less than £25,000 are more likely to continue
year 2 than those with household incomes of £25,001 - £30,000.

e Students with household incomes of greater than £25,000 are more likely to
complete their degrees than those with lower household incomes.

e Students with household income of less than £16,000 are less likely to get a good
degree result than those with greater household incomes.

e Students with household incomes of less than £25,000 are just as likely to get a
good degree as those with greater incomes.

These data suggest that the bursary does have an impact on continuation and
progression but not on attainment. We therefore intend to change the bursary eligibility
levels to enable us to extend financial support to those with household incomes of
£25,000 - £30,000 and close the continuation gap for this group. We will provide:

Household income Old scheme (up to 2019) New Scheme 2020-24/5
£16,000 or below £3,000 £2,000

£16,001 - £25,000 £1,500

£16,001 - £30,000 - £1,000

This change will reduce the percentage of funding used for financial support and will
allow us to reallocate this funding to specific initiatives to meet our stated targets.

17



We will continue to provide financial support for specific groups of students as follows:

Estranged Student and Care Leaver bursaries: £2,000 for each year of study for
students who have left care or are confirmed as estranged from their parents.
Student Support Fund: A fund of up to £550,000 to enable students who find
themselves in financial hardship to facilitate retention.

Access to Southampton Bursaries: Students who have who successfully completed
the Access to Southampton (A2S) programme in full and within the required
deadlines are eligible for a £1000 bursary in their first year of study. Up to 75
bursaries of £1,000 each for students who meet the Access to Southampton criteria.
Aspire Awards: A fund of £10,000 to support ten £1,000 bursaries for life-
enhancing projects from students that fall into the categories of low-income
backgrounds, mature, independent, care-leavers and disabled.

Care Leavers

From 2019/20, we will also offer Welcome Back Packs to students in all years of study,
offer first year students’ laptops on arrival and drop in/peer support events throughout
the academic year. This support is also offered to all Estranged students.

Due to our low Care Leaver numbers, the progression data does not contain cohorts of
a sufficient size to come to any reliable conclusions about Care Leaver progression. We
will continue to monitor the situation to see whether our initiatives earlier in the student
journey generate more Care Leaver students in the progression data, and in addition we
will consider alternative ways to monitor the progression of these students internally.
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3.1.2 Specific Interventions for Higher education participation, household income, or socio-economic status

KEY ISSUES GOALS KEY LEVERS ACTIVITIES OUTCOMES MEASURES
We will: We will: Intermediate:
« Increase the Expand and target the learn with US » Increase in the Reduction in gap

Increase the

ber of applicants i icination i
chances of programme to focus on Q1 num in participation in
percentage of from POLAR Q1 enrolment figures
applicants from Q i Expand and target the Access to * Increase in the 9
POLAR Q1 app _|cr_ants Southampton programme percentage of Q1
You are less backgrounds L"ﬁ:;;mg a?rp“ca”ts that receive Engagement with
; Refine contextual admissions policy oirers i isi
||l(tel[|y ;D.:tu'jy + Work with * Improvement in Etrt:ép?n_?:_lte;alsmg
at Uos if you ;
are a stut}fent Scnools: p Deliver IntoUniversity led programmes via :ﬁiwseg?h:nﬁo:g?;w
; colleges an he IU Southampton West Centre S
Increase the ; the 2
Drogresgmg 10 comerrae BE applicants to ?ﬁr%lfaktlg:j]tilgd e : |
from application deliver Develop new study support sessions for . Stude?ns feal p%rt of a pngfcr::zuns of
o e amd atll:allnment Year 12/13 to boost attainment community and can ETE T
enrolment for raising : - S ——— relate to their peers,
applicants from activities Dell\.ﬁer"ﬁ.l of curriculum review in line with educators and
aql = Create a Education Strategy curriculum floct
community . - = Students know how to Reflective
background and sense of Conmdler whether Personal Academl_c Tutor access and do utilise portfolio/journals
belong to al_lal:atmn could be bas_‘ed on matching financial support
with a staff member with the same packages
éncourage intersectional characteristics
Target Q1 application .

HEAT data and
tracking

students with conversion, By 2024/25?
intersections attainment
of and success
characteristics
to ensure their

continuation

Develop deeper link with SU academic
support representative programme

Students from
POLAR4 Q1 are
less likely to
continue with
their studies

» Increase in the number
of students enrolling
from POLAR Q1
backgrounds in order

Review conversion activities to ensure
students feel supported and welcomed at
the University

Continuation data

rate is in line Review our programme validation and to :d_“c‘i_thetgap '”t_ Annual
with University maonitoring processes E?s't':c',p? 1on o a ration programme
average Ensure students - Improved continuation L?:llel\:'lentation
Students at have financial Deliver new financial support package and of Q1 students that are i) Fopar
Uos from a evaluate efficacy black ethnl-_:lty,_l;nown icul
lower social- Target IMD Q1 support to have a disability, CENICU um
X i changes
economic e laTE i - : mat#reuor_’ Ilve_at home g
background ] hei Students have Deliver primary school numeracy and to the University
h increase their the numeracy literacy programmes average Framework for
are less likely . : . ; :
; attainment and literacy Gap in attainment Taught
to gtéaln a outcomes. skills to Develop and extend academic skills between IMD Q1 and FrEsm s
good degree. development programme to include Q5 reduces from 10 -
succeed P prog reviewed and met

The current
gap is 10ppts

numeracy support

ppts to 5ppts
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3.1.3 Specific Interventions for Black, Asian and minority ethnic students

KEY ISSUES

BAME students
at the university
are less likely to

attain a good

degree than
white students

Disaggregated
data shows this
group has the
biggest gap at
10ppts

GOALS

We will:

Target activities
at black
students to
close the
attainment gap.

KEY LEVERS

Students are able
to relate to the
staff members
providing
education and
support

Create a
community and
sense of
belonging for
these student
groups

Students are able
to relate the
curriculum to
their own
background and
experience

ACTIVITIES
We will:

Consider whether
Personal Tutor
allocation could
be based on
matching with a
staff member with
the same
intersection
characteristics

Explore targeting
our visiting lecture
programme to
enhance diversity

Develop a student
mentoring
programme
through the
University’s staff
BAME network

Review of our
Framework for
Taught
Programmes to
ensure programme
design is inclusive
for all

Embed
monitoring within
quality assurance
processes

OUTCOMES

Intermediate:

Students feel their support
network is relatable to their
background and experiences
Students recognise their
own backgrounds and
experiences within their
education

Increase in diversity of
visiting lecturers
Framework for Taught
Programmes is inclusive for
all

Monitoring within quality
assurance processes

By 2024/25:

Reduction in the gap between
black and white degree
outcomes to Sppts

MEASURES

Reduction in gap
in degree
outcomes

Improved
student
feedback

Student
engagement
level with
activities

Number of
students being
matched to
peer
mentors/staff
members
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3.1.4 Specific Interventions for Mature Students

KEY ISSUES GOALS KEY LEVERS — ACTIVITIES OUTCOMES MEASURES
We will:
Programme design Review our
and delivery tFramt:atwork for
supports mature aug Intermediate:
students to study programmes to
based on their EElE . - :
S programme Mattére ap£I|cants aredable to Applicant
design is see now thney can s‘rg Y feedback
inclusive for all around other commitments
= Mature applicants are clear
on the opportunities available
lc\jlatulre Stll]lderlltlsl Deliver targeted to thebrln i; they allith-’ and
evelop the skills subject specific possible Tinancia
We will: and confidence to activities challenges/support Str.il)lzeflolder focus
Mature st_udents . apply * Mature students are group
are less likely to supported through their first
ljggo;ztzh;ﬂ\éits increT:sr?ne; the transition period to University
- Ensure our
mature students number of Increase the contextual
are more likely high-quality chance of mature admissions
to accept an mature applicants policy supports Enrolment
offer when applicants receiving offers mature numbers

compared to
young students

Mature students
are supported
into University
through targeted
transition

Mature students
understand the

applicants

Develop existing
transition support

Provide pre-entry
revision and study
skills workshops

Promote financial

! stanc support
flnan(_:lal picture of packages
studying and available

support available

By 2024/25:

Increase the population of
mature students to 12%

Framework for
Taught
Programmes is
met
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3.1.5. Specific Interventions for Disabled Students

KEY ISSUES GOALS KEY LEVERS — ACTIVITIES OUTCOMES MEASURES
We will: Intermediate:
St_udents at UoS Continue to offer + Students are able to access Student feedback
with a declared multi-site 24/7 support when and where they
disability are less support need it
|ikeh|y ;O Comicrime « Staff are confident in T
with their studies recognising and supportin ;
than non- Wide support Provide mental studgnrs ng]th mentgfhealt% il e
disabled network available health training to [SSUBS
students. Our We will: when and where all student-facing « Wider support networks, e g.

current gap is
2.6%.

Students at UoS
with a declared
disability are
less likely to
attain a good
degree than
non-disabled
students. Our
current gap is
1.5% and
widening.

Students at UoS
with a declared
disability are less
likely to progress
than non disabled
students that
don’t.

Target activities
at students
with a declared
mental health
condition.
Disaggregated
data shows this
group has the
biggest gaps
with 7.7% for
continuation
and 3.6% for
attainment

students need it

Increased
awareness of
support available
and how to access
it

Better
understanding of

why the gaps exist

staff

Introduce
communications
campaign for
supporters e.g.
parents

Enhance
communications
to students
regarding
support services

Deliver focused
programmes of
activity to
support all
students into
employment

Audit our offer
against UUK Step
Change
framework

parents, have the knowledge
to support and signpost
students

Increased student awareness
of available support services
Gaps in current offer
identified and action plan for
enhancements written

By 2024/25:

Non-continuation gap for
students with a declared
mental health condition
reduced to 3.5%

Absolute gap in attainment
between disabled and non-
disabled students is
removed

Absolute gap in progression
for students with a mental
health disability

Staff survey

Email open
rates

Web analytics

Increased student
interactions with

support services

Compliance
with Student
Minds mental
health charter
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3.1.6 Specific Interventions for Care Leavers

KEY ISSUES GOALS
We will:
The number of
care leavers
applying to
the university ;:‘i;\%i;[egl;g
is low. An )
increase the
average of 10 volume of
Care Leavers |
earners

have joined

UoS per year
over the last 5-

year period

Work with the
Southern
Universities
Network to narrow
the attainment gap
between looked
after children and
their peers at key
stage 3

There is a gap
in attainment
between looked
after children
and their peers
at key stage 3.
The current gap
is 16.8%

Work with the
SUN to increase
the number of

Looked after
children are less

likely to appl looked after
to‘!;he Ugg Y children who are
compared to confident they

i can achieve

their peers ambitions of

progressing to HE

KEY LEVERS

Care Levers
understand the
support and
opportunities
available to them
which encourages
them to apply

Care leavers feel
engaged and
want to be part of
the community

Support and
influence of
children’s role
models

Development of
skills to close
the gap in ability

Raise
expectations and
knowledge of HE
to carers and
influencers

ACTIVITIES

We will:

Recruit student ambassadors
to support and co- design
targeted events and activities

Provide information sessions
for teachers. careers advisors
and parents and influencers

Target internal
communications on raising
awareness of the support
available

Provide financial and other
practical support

Work with Local Authorities to
raise profile of events, activities
and networks

Deliver employability and skills
development workshops

Provide pre-entry mentoring

Provide targeted decision-
making workshops

OUTCOMES

Intermediate:

+ Increased confidence
Student ambassador
developed event
programme

Local authorities
network

Increase in care
leavers attending
campus based events
Reduction in
attainment gap at key
stage 3

Increase in student’s
employability

Parents attending
support evenings
Teachers and career
advisors
understanding
increases after events
Improved learners
‘personal and
academic resilience
skills

motivation for
learning and school
attendance of LAC

By 2024/25:

= Increase in the total
population of
learners with a
background of care
to 60

Improved self efficacy,

MEASURES

Enrolment
data

Questionnaires

Stakeholder
focus
groups

HEAT data
and tracking

Reflective
portfolio/
journal for
intensive
activities e.g.
residential
and
mentoring

Financial
and care
leaver
awards
provided
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3.2 Student Consultation

We are committed to engaging students in the life of the university and have ensured
student consultation in the development of this plan. Student representation at the
university is led by Southampton University Students’ Union (SUSU). SUSU have
representation through their elected officers in all major committees of the university,
including the Widening Participation Sub Committee, Education Committee, Senate and
University Council. In addition, two elected officers have formed part on the editorial
group which has developed this plan in detail, these students have fully contributed.

To support this process, we have undertaken wider and in-depth consultation with
students, including non-traditional students, on the development of this plan. We have
run a series of moderated focus-groups exploring the plan and inviting feedback. In
these sessions the plan was introduced and comments gathered on the substance and
the wider action plans associated with delivering our aims. This student consultation led
to the development of a number of the actions identified in section 3.1 including: a goal
of matching of personal and academic tutors to students with the same characteristics;
development of numeracy support; better promotion of financial support packages;
enhanced provision of training relating to mental health; and, enhanced plans for
communication with students about opportunities that are afforded to them. Students
will be involved as co-creators of these initiatives that are designed to widen access and
improve support and success.

Across the lifecycle of this Plan we will continue to engage with SUSU’s elected officers,
student roles including the BAME student officer and the wider student community on
our activity, this will include students being involved in the annual review of impact.

3.3 Evaluation strategy

We recognise that this is an area where we have significant scope to improve our
current processes to develop a more cohesive and systematic approach across our
access and participation activities. We plan to develop current good practice and utilise
institutional expertise on evaluation to ensure that we have a robust and cohesive
strategy in place across all Access and Participation activities by 2020, in order to
effectively measure impact of the programmes outlined in this plan. Areas that we have
previously focused on through our Evaluation Strategy have been:

e Profiling of the student population by social and demographic characteristics

e Evaluating the ongoing impact of the University’s contextual admissions policy,
particularly taking into consideration the findings from the University’s
participation in UCAS’s pilot of multiple equality measures for contextual
admissions.

e Refining the methods and data used to target the University’s outreach activity to
relevant groups

e Using HEAT participant data to continue to monitor the impact of the University’s
outreach activity and the success of participants through the student lifecycle.

e Building on findings from the OFFA financial support evaluation toolkit to
provide more robust, and more in-depth analysis related to continuation,
completion, outcomes and progression for different groups.

3.3.1 Strategic context

The Widening Participation Sub-committee is responsible for monitoring and reviewing
the access, success and progression activities outlined in the Plan and receives
management information data reports, and evaluation reports, pertaining to target
groups and activities, making recommendations based on the data analysis provided.
We have utilised the OfS evaluation self-assessment tool to identify the areas of strength
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and good practice and also those areas where further development is required. Where
this is the case we will work on this during 2019-20 and make sure it is embedded into
the Evaluation Strategy in readiness for delivery of the activities outlined in this plan.

There are examples of good practice across the university and through our Strategy; we
will ensure that these are used to support a consistent and cohesive approach to
evaluation across all Access and Widening Participation activities. We will take a cross
institutional approach, drawing on the expertise of practitioners, Institutional Research,
the Education School and the Centre for Higher Education Practice (CHEP) to develop an
institutional evaluation framework and build an evaluation toolkit to support this.

3.3.2 Programme design
The development of new and existing programmes has been informed our theory of
change, which is based on national and institutional evidence, data and good practice.

Working with students on the development and co-design of activities will be at the
heart of our approach to ensure that our activities are meeting the needs of target
groups. We have evidence of success in this regard; in our Medicine Faculty, evaluating
the progression and retention of WP to medicine students is crucial to maximise the
student experience and ensure effective delivery of the programme and appropriate
support to maximise the opportunity for success. Evaluation is embedded within the
delivery of the curriculum and is the focus of a bespoke medical education research
group, including PhD studies, Masters Projects and BMedSci projects.

We will be committing additional resource to support the development of in-programme
interventions and evaluation to ensure a consistent approach across all programmes.

3.3.3 Evaluation Design

Across our activity, the design of impact evaluation is multi-faceted and evaluates the
students’ experience, perceptions of the programme and support requirements,
identifying differences in access, success and progression through analysis of
quantitative data, developing support interventions, and evaluating the impact. It is vital
that through quality research we provide the appropriate support to optimise the
chances of success for this vulnerable group of students.

The evaluation of our access activity is informed by an evaluation framework outlining
the objectives and methods of evaluation for each of our activities. We will be building
on this to create a consistent framework for the planning and delivery of activity across
the whole student lifecycle.

Currently the majority of the evaluation we undertake is narrative, although empirical
enquiry is used for our more intensive and/or sustained programmes, including
mentoring and residential activities. We will be drawing on expertise from across the
institution to develop more innovate and experimental evaluation designs.

3.3.4 Evaluation Implementation

Evaluation is used at activity and programme level to inform programme design. We
work closely with third sector partners on evaluation to ensure that impact is evidenced.
We also work closely with colleagues in the Southern Universities Network (SUN) and
have established an evaluation working group for widening participation practitioners,
enabling colleagues to share good practice good practice in evaluation, both in terms of
each partner’s activity and in terms of evaluating collaborative projects, and explore the
use of HEAT and/or other tracking services to evaluate the impact of collaborative
activity. There are also plans to develop an Outreach Hub in collaboration with the
Southern Universities Network NCOP to expand on current activity.
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3.3.5 Learning to shape improvements

To support continuous improvement, we are setting up a Widening Participation
Research and Evaluation Group which will report to the Widening Participation Sub
Committee, providing practitioners and researchers from across the institution with a
forum for sharing good practice.

In order to ensure that we have the necessary process and rigour in place, we have
identified that additional resource is required, this will include additional staffing and
budget within our Institutional Research team and drawing on the expertise of our
academic community.

3.3.6 Evaluation of Financial Support

As identified above, we use the OFFA Toolkit to assess the impact of our financial
support package on closing non-continuation, attainment and progression gaps, and we
are currently preparing to repeating the analysis for a third time.

3.4 Monitoring progress against delivery of the plan

We will monitor the delivery of this plan through both our management and governance
structures. Our University Council, who approve this plan, will receive annual
monitoring reports in line with the annual reporting cycle. The University Finance
Committee receive an annual update relating to the impact of the expenditure and
monitor progress accordingly. The University Audit Committee will monitor our
progress against targets and ensure to this end we will also ensure that this facet of the
institution’s work is captured within our risk register to allow for regular monitoring. A
more regularised reporting and monitoring process will be undertaken through the
Widening Participation Subcommittee of the university. University Executive Board will
monitor progress against the metrics in the monthly management information pack,
ensuring a constant overview from the university’s leadership team. This will also form
a part of the annual planning cycle for those areas who have a contribution to make.

All activity will be carefully monitored using our action plan and adjustments made as
required. Should we find that our progress towards a target is worsening, or rather not
progressing as we had hoped, we will ensure that we either divert resource or adjust
targets within agreed parameters. We will, of course, also seek to engage with the newly
formed Centre for Transforming Access and Social Outcomes. We would anticipate this
being a collaborative approach with the OfS team in this area of our work.

Students will be engaged in a number of ways. Firstly, SUSU will remain engaged in this
work through our governance structures and representation on all of the university
committees that receive monitoring updates. Secondly, our evaluation processes ensure
that these capture feedback from those students our programme is seeking to support
and to this end we will ensure engagement.

4.0 Provision of Information to Students
UoS publishes information on tuition fees financial support in a timely fashion in a
manner accessible to both existing and potential students.

Prospective students are provided information on the tuition fee rates for the duration
of their programme online® alongside information on loans, scholarships and financial
support. Fee rates are also published on individual course pages. At the stage of offer,
applicants have their fees confirmed in student offer letters, ensuring they are aware of
the fee for their programme. Students receive notification letters in advance of any fee
increase in later years of study.

* www.southampton.ac.uk/uni-life/fees- funding.page
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Prospective students will continue to be able to access the most current information in a
range of formats including:

e Avirtual open day that provides students with access to all our campuses through
360° panoramas. Complete with contextual information on the area they are
viewing, in the form of text imagery and videos
http://virtualopenday.southampton.ac.uk/

¢ Open days: trained staff and student ambassadors will promote Southampton,
including our financial support packages, as well as all of the above channels.

e An interactive prospectus’ system that provides the user with videos of student
experiences and information on key topics, virtual tours and engagement through
social channels https://www.southampton.ac.uk/courses/prospectuses.page

e A comprehensive information and advice service, provided through the Student
Unions’ Advice Centre and the University’s Financial Information and Assistance
team. This includes financial support, including emergency financial support, which
is available online as well as face to face. The University will promote the available
support at all campuses through a range of interactive events and drop-ins.

e Online communications through online chat functions supported by trained financial
advisors at pre-arrival to ensure students access all funding available to them

e An online student portal for advice about and advertisement of part-time work for
students once they have joined, and much of our information about career
opportunities, including progression into professions, and events to support and
prepare all students for their professional aspirations is included in information
made available to students considering applying to Southampton.
https://mycareer.soton.ac.uk/home.html

e We provide timely and accurate information to UCAS and SFE, to allow them to
populate their databases with the most up-to-date information for potential
applicants. Information on specific financial support is also available through Propel
and the Complete University Guide.

e Our dedicated Student Communications Team manage student-focused social media
channels (including email, Facebook, Snapchat and WhatsApp). These channels
provide regular engaging, valuable and diverse communications to all student
audiences, including students from under-represented groups. The team utilises
these platforms to host timely student messages, celebrate their successes, and
they regularly highlight what support is available to students from their time as a
Fresher right through to when they graduate.

The approved Access & Participation Plan will be published on the University website:
www.southampton.ac.uk/about/governance/
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Office for ‘
Students

Access and participation plan

Fee information 2020-21

Summary of 2020-21 entrant course fees
*course type not listed

Inflationary statement:

Provider name: University of Southampton

Provider UKPRN: 10007158

Subject to the maximum fee limits set out in Regulations we intend to increase fees each year using the RPI-X

Table 4a - Full-time course fee levels for 2020-21 entrants

Full-time course type:

Additional information:

Course fee:

First degree

£9,000

First degree

£9,250

Foundation degree

£9,250

Foundation year/Year 0

HNC/HND

CertHE/DipHE

Postgraduate ITT

£9,250

Accelerated degree

Sandwich year

£1,850

Erasmus and overseas study years

£1,385

Other

Table 4b - Sub-contractual full-time course fee levels for 2020-21 entrants

Sub-contractual full-time course type:

Additional information:

Course fee:

First degree

*

*

Foundation degree

*

*

Foundation year/Year 0

*

*

HNC/HND

*

*

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other

Table 4c - Part-time course fee levels for 2020-21 entrants

Part-time course type:

Additional information:

Course fee:

First degree

£6,935

Foundation degree

Foundation year/Year 0

HNC/HND

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other

Table 4d - Sub-contractual part-time course fee levels for 2020-21 entrants

Sub-contractual part-time course type:

Additional information:

Course fee:

First degree

*

*

Foundation degree

*

*

Foundation year/Year 0

*

*

HNC/HND

*

*

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other




Office for ‘
Students

Ta rgets a nd investme nt pla n Provider name: University of Southampton

2020-21 to 2024-25 Provider UKPRN: 10007158

Investment summary

The OfS requires providers to report on their planned investment in access, financial support and research and evaluation in their access and participation plan. The OfS does not require providers to report on
investment in student success and progression in the access and participation plans and therefore investment in these areas is not recorded here.

Note about the data:
The investment forecasts below in access, financial support and research and evaluation does not represent not the total amount spent by providers in these areas. It is the additional amount that providers have
committed following the introduction of variable fees in 2006-07. The OfS does not require providers to report on investment in success and progression and therefore investment in these areas is not represented.

The figures below are not comparable to previous access and participation plans or access agreements as data published in previous years does not reflect latest provider projections on student numbers.

Table 4a - Investment summary (£)

Access and participation plan investment summary (£) Academic year
2020-21 2021-22 2022-23 2023-24 2024-25
Total access activity investment (£) £1,782,244.00 £1,819,796.00 £1,819,796.00 £1,819,796.00 £1,819,796.00
Access (pre-16) £565,701.00 £578,093.00 £578,093.00 £578,093.00 £578,093.00
Access (post-16) £977,119.00 £998,523.00 £998,523.00 £998,523.00 £998,523.00
Access (adults and the community) £222,282.00 £225,662.00 £225,662.00 £225,662.00 £225,662.00
Access (other) £17,142.00 £17,518.00 £17,518.00 £17,518.00 £17,518.00
Financial support (£) £7,620,000.00 £7,101,000.00 £7,077,000.00 £7,229,000.00 £7,663,000.00
Research and evaluation (£) £148,946.00 £154,894.00 £161,120.00 £164,343.00 £167,629.00

Table 4b - Investment summary (HFI%)

Access and participation plan investment summary (%HFI) Academic year

2020-21 2021-22 2022-23 2023-24 2024-25
Higher fee income (£HFI1) £38,977,080.00 £39,781,830.00 £42,760,095.00 £45,556,270.00 £47,946,810.00
Access investment 4.5% 4.5% 4.2% 3.9% 3.7%
Financial support 19.5% 17.8% 16.6% 15.9% 16.0%
Research and evaluation 0.4% 0.4% 0.4% 0.4% 0.3%

Total investment (as %HFI) 24.4% 22.7% 21.1% 20.2% 20.1%
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Ta rgets a nd investme nt pla n Provider name: University of Southampton

2020‘21 to 2024'25 Provider UKPRN: 10007158

Targets
Table 2a - Access
Aim (500 i Target group Description (500 i Is this target Datasource | Baselineyear | Baselinedata |Yearly mi [2 y on mi Jtargets (500
number collaborative? 2020-21 2021-22 2022-23 2023-24 2024-25
To reduce the gap in participation in Low Participation Ratio in entry rates for POLAR4 quintile 5: quintile 1 The.afces.s and This is a new target for the university and the baseline is derived from the
HE for students from PTA_1 Neighbourhood (LPN) students No participation  [2017-18 5:2t01 5 45 ) 3.5 3 2017-18 HESA data file which i the most recent year of data
underrepresented groups Reduce gap to 3.0 to 1.0 by 2024-25 (OfS KPM2) dataset
To reduce the gap in participation in The access and
HE for students from PTA_2 Mature Percentage of mature students as part of the overall cohort |No participation  [2017-18 9.2% 10% 10.5% 11% 11.5% 12% This is a new target for the university
underrepresented groups dataset
This is a new target for the university. As this plan will see the
To increase the v‘o\un'fe of care PTA 3 Care-leavers To increase the number of care leavers at the university No Other data 2018-19 25 25 2 37 51 60 implementation of focussed activities which a.re not included in previous
leavers at the university source Access Agreements/APP documents, there will be some delay before the
impact of these new activities become evident in the data
L"E rf:‘:'::j;::jaf:’o‘r: participation in bTas socio-cconomic Reduce the gaps in IMD Q1 18 years olds at UoS vs inthe | ;22;?;:;22"‘1 01718 15.0% 15% 1% 13% 5% 10% This i 2 new target for the universty and the baseline is derived from the
population from 15.9% to 10% by 2024/25 2017-18 HESA data file which is the most recent year of data
underrepresented groups dataset
PTA S
PTA_6
PTA_7
PTA_8
Table 2b - Success
Aim (500 characters maximum) Reference Target group Description Is this target Data source Baseline year Baseline data |Yearly mil C y on mil [targets (500
number collaborative? 2020-21 2021-22 2022-23 2023-24 2024-25
To reduce the attainment gap for Reduce the gaps in attainment that are visible between The access and
students from underrepresented PTS_1 Socio-economic No participation 2017-18 10% 9% 8% 7% 6% 5% This is a new target for the university
IMD Q1 and QS5 (OfS KPM3)
groups dataset
This is a new target for the university. With a gap of 10% difference in
" " . The access and
To reduce the attainment gap for PTS 2 Ethnicity Halve the gap in attainment that are visible between black No participation 2017-18 10% 9% 8% 7% 6% 5% good degree outcomes we are already well below the sector gap of
students from BAME backgrounds - and white students (OfS KPM4) dataset 23.1%. We wish to contune progres towards OfS KPM4 and eradicate the
gap further.
To reduce non-contination rates of . Reduce the gap visible for students with a mental health The ,a‘_:ces,s and o . "
! nHna PTS_3 Disabled - No participation 2017-18 8.0% 7% 6% 5% 1% 3.5% This is a new target for the university
students with a disability disability
dataset
o red , ) . . e abeol oy . The access and This| isa new»targeftffor the;niv»erffty. Ash‘thris plan wi‘\l s‘eedtr;e. ‘
o reduce the attainment gap for . 0 remove the absolute gap in degree outcomes for . implementation of focussed activities which are not included in previous
students with a disability PTS 4 Disabled students with a disability (OfS KPM5) No participation 201718 4% 4% 3% 2% % 0% Access Agreements/APP documents we do not expect to make significant
dataset progress before this date.
PTS_5
PTS_6
PTS_7
PTS_8
Table 2c - Progression
Aim (500 { Target group Description Is this target Data source Baseline year Baseline data [Yearly milestones C y on mil [targets (500
number collaborative? 2020-21 2021-22 2022-23 2023-24 2024-25
The access and This is a new target for the university. As this plan will see the
To reduce the progression gap of To remove the absolute gap in progression rates for implementation of focussed activities which are not included in previous
) . PTP_1 Disabled . . No participation 2017-18 4% 4% 3% 2% 1% 0% -
students with a disability students with a mental health disability dataset Access Agreements/APP documents we do not expect to make significant
progress before this date.
PTP_2
PTP_3
PTP_4
PTP_S
PTP_6
PTP_7
PTP_8




